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School Context and Highlights
Lenswood Primary School is a remarkable place. It could easily be described as a community school because of the strength of
the local community and the way in which community values are a strength at the school. Staff here work collaboratively to
achieve common goals, and they all put in an enormous amount of effort to help students learn about the curriculum, about life
and about themselves. The teachers also work with staff from Norton Summit, Basket Range and Uraidla to ensure that our
approaches are similar across the broader district. All the staff here are generous with their time, supportive of the school and
willing to go further to make it a successful place to be. They are a very cohesive group.
2017 was notable because we had our External School Review. Part of the final report stated, "The school demonstrates a high
level of commitment to students with learning difficulties and there are very clear processes and practices in place that
successfully support identified students. The school's learning data over time indicates very high levels of students consistently
achieving the DECD SEA (Standard of Educational Achievement)... The school is well-placed to develop a whole-site approach
to intellectual stretch and challenge through the development of transforming tasks that provide multiple entry and exit points,
and differentiate learning for groups and individuals."
The thee directions of the review were
1. Strengthen and embed cyclic self-review processes to include planned and regular opportunities for staff to collaboratively
track, monitor, and plan learning across all year levels.
2. Collaboratively develop transforming tasks to support and embed differentiation and intellectual stretch and challenge across
all areas of learning and year levels.
3. Develop and embed authentic student influence for learning that is strengthened and embedding TfEL perception data as
part of regular reviews at the beginning and the end of units of work.
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Improvement Planning and Outcomes
Students at Lenswood continue to achieve at high levels in numeracy and literacy, and we are proud of the ongoing success of
our children. We have considered the place of comprehension in the school, and recognise that students' ability to make sense
of what they are reading with sophistication is an ongoing issue that we plan to address. In 2018, Kerry Gehling, a PhD student
and South Australian expert in critical comprehension, will be working closely with the staff to build our expertise and practice
in this area.
We have also recognised that with our deepening understanding of the Australian Curriculum we also need to consider how we
teach, that is, our pedagogy. With a number of schools in the Mount Lofty Partnership we have entered into a 3 year plan of
professional development called Visible Learning. You would have read some items about this in the newsletter. Visible
Learning is essentially about helping students to understand their own learning, to acknowledge what they need to improve, to
get the help to improve and to be able to identify what their next steps should be. we want them to understand how they learn
and to have a range of learning strategies at their disposal. This means that teachers need to carefully consider their impact on
student learning and how they can improve both progress and achievement for each child. We will see results from this
professional learning over time.
Two of the issues that we identified previously were student's reluctance to make mistakes and the minor role of STEAM
(science, technology, engineering, arts and maths) as a blended problem-solving process in our curriculum. So we instituted a
whole-school Friday afternoon focus on STEAM. Each of the teachers took it in turn to design an activity with minimal
scaffolding and maximum opportunity for collaborative problem solving. Initially, students muddled in their mixed-age groups
until someone had an idea, and then most of the other groups would copy that same idea. Some students repeatedly asked "Is
this what you want? Is this right?" We observed that students capacity for creative thinking was limited by their belief that there
was only one right answer. Over time, this belief clearly changed. We often said "what do you think?" and gradually the
students learned that we had created tasks with multiple possible solutions. It was difficult sometimes for the staff to stand back
and not offer help or answers, and to let the students find their own ways. We always made a lot of mess, and there was always
lots of cleaning up to do! However, over time we really noticed an increased understanding of the problem solving process, and
when we had group sharing at the end, there would always be one or two groups who would say that they hadn't achieved their
goal, but that they were content with their planning, collaboration and that felt that they would be successful generally if they
had more time. I was very happy when by the end of the year students could confidently talk about planning, trialling, modifying
and constructing.
Another focus on Fridays continued to be SRC (Student Representative Council). Students had more ownership of the
meetings and of course when people are learning new things sometimes there is a wobble or two. it is important that students
have a voice in the school, and not just in minor issues, but also in more important ventures. Learning about presenting our
opinion, lobbying support, presenting your arguments and justifications, and actively being involved in the democratic process is
very important.
One of the unanticipated consequences of having STEAM and SRC on Fridays was that some families seemed to think that it
was a good day to have their children at home. We are addressing this by changing Fridays.
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Performance Summary
NAPLAN Proficiency
The DECD Standard of Educational Achievement (SEA) is defined as children and young people progressing
and achieving at or above their appropriate year level. For NAPLAN, this is students achieving in proficiency
bands one or more above the National Minimum Standard for Reading and Numeracy. The graph below
identifies the percentage of non-exempt students enrolled in the school at the time of NAPLAN testing,
who have demonstrated achievement in NAPLAN proficiency bands at or above the DECD SEA for Reading
and Numeracy.

Reading

Data Source: DECD special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, July 2017.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy

Data Source: DECD special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, July 2017.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN Progress
The data below represents the growth of students from 2015 to 2017 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

33%

33%

25%

Middle progress group

33%

56%

50%

Lower progress group

33%

11%

25%

Data Source: DECD special extract from Student DataWarehouse, July 2017.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

33%

20%

25%

Middle progress group

67%

60%

50%

Lower progress group

0%

20%

25%

Data Source: DECD special extract from Student DataWarehouse, July 2017.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

NAPLAN Upper Two Bands Achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2017

7

7

5

6

71%

86%

Year 3 2015-17 Average

8.0

8.0

6.0

6.0

75%

75%

Year 5 2017

8

8

6

5

75%

63%

Year 5 2015-17 Average

12.0

12.0

5.0

4.0

42%

33%

Year 7 2017

13

13

4

5

31%

38%

Year 7 2015-17 Average

12.0

12.0

3.0

3.3

25%

28%

Data Source: DECD special extract from NAPLAN SA TAA data holdings, July 2017.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School Performance Comment
When there is such a small cohort of students in each of the NAPLAN levels it is very difficult to derive statistically pure data.
However, the trends continue to be positive, with our students achieving at high levels.
The External School Review stated, "The school has consistently high levels of achievement in NAPLAN assessments over
time. During the External School review the 2017 NAPLAN results were released. NAPLAN writing data in 2016 and 2017 was
analysed. Year 3 students maintained 100% at SEA (Standard of Educational Achievement) in both years. Year 5 students
improved from 85% SEA in 2016 to 100% in 2017. Year 7 students decreased from 71% at SEA to 67% over the same time
period." We can identify the individuals who we don not think will attain SEA and we have a number of intervention programs
and processes to support them. We do our very best to work with students and families, and we must remember that some
students have learning issues that will preclude them from achieving at very high levels.
if you look at The Upper Two Bands Achievement graph above, you will notice that we have more students achieving in the
upper tow bands of NAPLAN over the last two years in year 3 numeracy, year 4 reading and numeracy, and year 7 reading and
numeracy. Of course, we want to build on that success, and will continue to use a wide range of teaching and learning
strategies that i have outlined elsewhere to achieve that.

Attendance
Year level

2014

2015

2016

2017

Reception

90.8%

92.0%

91.2%

90.8%

Year 1

93.8%

90.2%

90.6%

94.7%

Year 2

95.2%

95.6%

91.2%

94.3%

Year 3

91.7%

94.1%

93.3%

96.6%

Year 4

98.2%

95.4%

94.5%

95.2%

Year 5

93.4%

95.6%

93.5%

98.2%

Year 6

94.2%

88.3%

97.0%

96.1%

Year 7

91.3%

90.7%

93.8%

97.0%

Total

93.8%

92.8%

93.5%

95.6%

Data Source: Site Performance Reporting System, Semester 1 Attendance.
Note: A blank cell indicates there were no students enrolled.
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Attendance Comment
Because of the agricultural income of many of our families, they take holidays between the demands of pruning and picking
orchard fruits, which often falls during term time. We also have a number of families who attend religious conferences during
term time. Those two factors mean that our attendance figures are not necessarily as we would wish. As is wrote above, we
have also had some families who have had sporadic attendance on Fridays. we have changed the Friday program and will
continue to work with those few families on the importance of attending school on a daily basis.

Behaviour Management Comment
The behaviour of the students at Lenswood Primary School rarely needs a significant intervention. There have been no
take-homes, no suspensions and no exclusions.

Client Opinion Summary
We have conducted a number of surveys of parents, who are almost universally very happy with the school. Parents have
asked for more excursions and teaching staff have been diligent in responding to that. We know that parents want more
communication from the school and we hope that our FaceBook page and our communications app FlexiBuzz go some way to
addressing that. We also regularly write postcards home to students with positive feedback on some aspect of their schooling
life. We have modified our first term three-way interviews so that students, parents and teachers can meet early in the year to
negotiate leaning goals and to address any issues earlier rather than later.
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Intended Destination
School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

0

NA

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

7

35.0%

Transfer to SA Govt School

12

60.0%

Unknown

1

5.0%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2017.

DECD Relevant History Screening
Relevant history screening for all volunteers at the school is managed in accordance with departmental guidelines.
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Teacher Qualifications and Workforce Composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

7

Post Graduate Qualifications

0

Data Source: DECD HR Management Reporting System, extracted Term 3 2017.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce Composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

4.6

0.0

2.0

0

5

0

3

Full-Time Equivalents
Persons

Data Source: DECD HR Management Reporting System, extracted Term 3 2017.

Financial Statement
Funding Source
Grants: State

Amount
842,460.38

Grants: Commonwealth
Parent Contributions
Fund Raising

44,665.54
9496.00

Other
Data Source: Data Source: Education Department School Administration System (EDSAS).

2017 School Annual Report: Tier 2 Funding Report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 Funding
Section

Tier 2 Category (where applicable
to the site)

Briefly describe how the 2017 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
towards these outcomes

Improved Behaviour Management and na
Engagement
Targeted Funding for
Individual Students

Improved Outcomes for Students with na
an Additional Language or Dialect
Improved Outcomes for Students with na
Disabilities
Improved Outcomes for
- Rural & Isolated Students
- Aboriginal Students
- Numeracy and Literacy

Targeted Funding for
Groups of Students

Program Funding for
all Students

Other Discretionary
Funding

na Targeted funding for groups of students.
Australian Curriculum funding was used to release teaching staff to work closely with
the Coordinator-Primary Australian Curriculum each term. Staff were released to
attend professional development and some resources were purchased.

First Language Maintenance &
Development
Students taking Alternative Pathways
Students with Learning Difficulties
Grant
Australian Curriculum
Aboriginal Languages Programs
Initiatives

na

Better Schools Funding

This was used to support a number of students who needed small group additional
support in literacy that did not fit into other categories.

Specialist School Reporting (as
required)

na

Improved Outcomes for Gifted
Students

na

Primary School Counsellor (if
applicable)

This was used for release to provide support to a number of individual students and
families.

